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Abstract

The concept of “ldeal L2 Self”, which was developed to explain second language
learning motivation, can be a useful conceptual device because it may be able to help to
resolve the problematic issues related to the conventional integrative motivation theory.
However, there have been few examples revealed regarding the type of Ideal L2 Self which
the Japanese learners of English would construct in their mind.

This research aims to identify characteristics and development of Japanese English
learners’ Ideal L2 Self by investigating the relationship between Japanese English learners’
Ideal L2 Self and the motivational factors which are thought to contribute to the development
of their ldeal L2 Self. A questionnaire survey was conducted with junior and senior high
school students as well as English major and non-English major university students.

As a result of the survey, three types of Ideal L2 Self were identified among the
participants: “ideal self to use English efficiently at work”, “ideal self to participate in cultural
exchange activities” and “ideal self to communicate in English”. The development of these
three types of Ideal L2 Self is strongly associated with the motivational factors including
“interest in English learning”, “interest in English-speaking countries and cultures”, “attitudes
towards the native speakers of English” and “milieu”. “Ideal self to use English at work” and
“ideal self to participate in cultural exchange activities” show a particularly strong association
with the above-mentioned motivational factors except “milieu”.

This research succeeded in providing basic data to develop the conceptual foundation
for the Ideal L2 Self of Japanese learners of English in the context of learning English as a

foreign language.



l. Introduction

“Why do I have to study English? | don’t care if | cannot use English because there is
not much opportunity to use English within Japan and | won’t go abroad.” As is often the case
with the Japanese learners of English, it is difficult for some of them to find the meaning in
learning English in Japan where English is learnt as a foreign language, and they cannot be
positive towards English learning. Even epoch-making methods and approaches of English
learning, authentic materials, and English teachers who are called experts would not be
effective for the above-mentioned Japanese English learners. Finding the meaning in English
learning is one of the most important but difficult issues in second language (L2) learning
motivation research.

Although the integrative motivation theory, which is advocated by Gardner and
Lambert (1972), has been considered to be one of the most influential theories for a long time,
it is suggested that there are some problematic issues related to the conventional motivation
theory when it is tried to be validated under the Japanese English learning environment. The
issues are related to the validity of the integrative motivation for Japanese English learners
and whether or not there truly exists a specific community which they desire to assimilate
themselves with.

In this research, first, | am going to discuss the above-mentioned problematic issues
related to the integrative motivation theory, followed by introduction of the concept of “Ideal
L2 Self”. Ideal L2 Self is a L2 learning motivational concept which has been advocated
recently by Zoltan Ddrnyei and his associates (e.g. Dornyei, 2005; Dornyei, Csizér& Németh,
2006). Their motivation theory, which is based on Ideal L2 Self, is very different from other
motivation theories in that it is future-oriented. I strongly believe that the idea of Ideal L2 Self

can resolve the problematic issues related to the integrative motivation theory and can



contribute to explicating the motivational structures of L2 learners better. Based on the
rationale of Doérnyei and his associates’ motivational theory, | will investigate possible
examples of the ideal L2 selves entertained by Japanese English learners, because there have
been few of them revealed so far. I will also examine possible motivational factors
contributing to the development of the examples of their ideal L2 selves. | hope that this
research will provide basic data to develop the conceptual foundation for the Ideal L2 Self of

Japanese learners of English in the context of learning English as a foreign language.



Il. Background

In L2 learning motivation research, the integrative motivation theory, which is
advocated by Gardner and Lambert (1972), has been considered to be among the most
influential theories for a long time. However, it is suggested that there are some problematic
issues related to the conventional motivation theory when it is tried to be validated under the
Japanese English learning environment.

The concept of Ideal L2 Self, which is a fundamental concept in L2 Motivational Self
System proposed by Ddrnyei (2005) and Ddérnyei et al. (2006), can be a useful conceptual
device because it may be able to help to resolve the above-mentioned problematic issues
related to the integrative motivation theory.

In this chapter, first, 1 am going to discuss the integrative motivation and the
problematic issues in it when it is validated under the Japanese English learning environment,
and then consider some characteristics of the L2 Motivational Self theory, followed by the

previous research on ldeal L2 Self carried out in Japan.

2.1 Problematic issues in applying the integrative motivation theory to Japanese English

learning environment

According to Gardner and Lambert (1972), there are two types of motivations to boost
L2 learning: the integrative motivation and the instrumental motivation. Although there are
many explanations about them, they are generally defined as follows. The integrative
motivation is defined as a psychological desire to be interested in and accept the target
language itself, the native speakers of the target language, and the customs and cultures of the
countries where the target language is spoken. L2 learners who are highly motivated with the

integrative motivation ultimately aim to assimilate themselves with a specific community in



which their target language is spoken. On the other hand, the instrumental motivation is
defined as a psychological desire to achieve practical purposes such as passing entrance
examinations for upper schools and succeeding in hunting jobs by learning English. Not all
the L2 learners who are highly motivated with the instrumental motivation are interested in
the target language itself, the native speakers of the target language, and the cultural
background which the native speakers of target language have. Gardner and Lambert insist
that the kind of L2 learning by learners motivated by the integrative motivation is more
effective than that by learners motivated by the instrumental motivation.

Although Gardner and Lambert (1972)’s motivation theory may be convincing as long
as the target language is learnt as a L2, it is difficult to apply their motivation theory to the
environment where the target language is learnt as a foreign language like English learning
for Japanese learners in Japan. There are two reasons of the difficulty to apply their
motivation theory to Japan, where English is not a L2 but a foreign language. The first is that
it is not realistic for most of the Japanese learners of English who learn English as a foreign
language to aim to assimilate themselves with a specific community in which English is
spoken. They can receive the tertiary education in their mother tongue; they have no
difficulties within Japan in getting jobs which guarantee minimum social security and wages
to them. Under the Japanese environment like this, most Japanese learners of English would
not need or desire to assimilate themselves with a specific community in which English is
spoken. Moreover, according to the first basic analysis of English learning in junior high
school (Bennese, 2009), the strongest English learning motivation for junior high school
students is based on the instrumental motivation.

Second, it is doubtful whether a specific community in which English is spoken such
as the U.S.A and the U.K. can still exist in the world today, where English is used as a

universal language. It is not thought to be practical that Japanese English learners want to be



like Americans or British. The idea of “international posture” proposed by Yashima (2000) is
a L2 learning motivational concept. She defines the complex concept as an “interest in foreign
or international affairs, willingness to go overseas to study or work, readiness to interact with
intercultural partners and ... a non-ethnocentric attitude toward different cultures” (p. 57)
Although the idea of international posture can resolve the problematic issues related to the
integrative motivation theory, it is too inclusive and abstract to understand what it delineates

as a motivational construct.

2.2 L2 Motivational Self System

Markus and Nurius (1986) first defined the term “possible selves” as “represent[ing]
the individual’s ideas of what they might become, what they would like to become, and what
they are afraid of becoming” (p. 954) in the psychological research field. Higgins (1987,
1996) advocates a learning motivation theory called “self-discrepancy theory” based on the
concept of possible selves. The L2 Motivational Self System proposed by Dérnyei (2005) and
Dornyei et al. (2006) is what the self-discrepancy theory is introduced into the field of the L2
learning motivation research.

The main principle of the L2 Motivational Self System is that L2 learning becomes
effective when a learner desires to reduce the discrepancy between his/her current self and
Ideal L2 Self, which is one of his/her possible selves. Ideal L2 Self is explained by Doérnyei
(2009) as “the L2-specific facet of one’s ‘ideal self’: If the person we would like to become
speaks an L2, the ‘Ideal L2 Self’ is a powerful motivator to learn the L2 because of the desire
to reduce the discrepancy between our actual and ideal selves” (p. 29). The point to be
emphasized in this motivation theory is that it is future-oriented. Dornyei emphasizes the
importance of being future-oriented in order to be highly motivated, while most of us tend to

judge current selves from the viewpoint of what we have done. In other words, according to



the L2 Motivational Self System, the current motivation of the learners is regulated not by
what they have done but what they would like to be or do in the future.

I strongly agree with the idea of the L2 Motivational Self System especially because |
believe that being future-oriented will play a key role in boosting motivation of Japanese
learners of English. As mentioned in the previous section, many Japanese English learners
cannot find the meaning in English learning and lack of having the meaning tends to lead
them to dislike English. If they can find their own ideal L2 selves, they will be able to get out
of the situation of studying English reluctantly.

According to Dornyei (2009), Ideal L2 Self is different from the goal of L2 learning in
that Ideal L2 Self must include vision. When asked what they want to do by studying English,
students often answer, “I want to pass the entrance exam.” This is not an ldeal L2 Self
because it is impossible to visualize what kind of person the students ideally want to be by
using English. Moreover, the Ideal L2 Self functions as “future self-guides”, so that learners
will not go off the track and will keep motivated. Dornyei argues the conditions for the Ideal
L2 Self to function as powerful future self-guides and summarizes them as being “vivid”,
“substantiating”, and “elaborating”. Dérnyei’s formulation of the Ideal L2 Self as future
self-guides can be schematized as Figure 1 below, which shows the main principle of the L2

Motivational Self System.

« individual's self-knowledge at » refer to future (e.g. unrealised
the present potential, hope, wishes and
fantacies)

The development in “vividness”,
“substantiveness” and “elaborateness” of
Ideal L2 Self make the Ideal L2 Self more
powerful motivator.

Figure 1. Main principle of L2 Motivational Self System



2.3 Previous study of Japanese English learners’ ideal L2 self carried out in Japan

Ryan (2009) carried out a study of Japanese English learners’ ideal L2 self in Japan.
The purpose of his study is to see whether the idea of Ideal L2 Self can be applied to Japanese
learners of English in Japan. A questionnaire survey for senior high school students and the
university students was conducted in his research, and the questionnaire was based on
‘Motivational Factors Questionnaire’ (MFQ), which was developed by Dornyei and his
colleagues for their longitudinal studies in Hungary (Dérnyei & Clement, 2001; Dornyei &
Csizér, 2002; Csizér & Dornyei, 2005; Dornyei et al., 2006). “Cultural interest”, “Attitudes
towards L2 community”, “Instrumentality”, “International contact”, “Interest in foreign
languages”, “International empathy”, “Fear of assimilation”, “Ethnocentrism”, “Travel
orientation”, “English learning anxiety”, “Attitudes to learning English”, “Milieu”, “Parental
encouragement”, “L2 self-confidence”, “Willingness to communicate (in Japanese/English)”,
“Intended leaning effort” and “ldeal L2 Self” were set up as the factors which possibly
influence motivational structures of Japanese learners of English. The participants were asked
to answer the questions which are related to each of the motivational factors. Ryan argues that
the idea of Ideal L2 Self can be applied to Japanese learners of English because the
motivational factor of “ldeal L2 Self” marked a high average score for both the senior high
school students and the university students.

However, in his study Ryan regards “ldeal L2 Self” almost as identical with the idea
of international posture proposed by Yashima (2000). Thus the research to reveal possible

examples of the Ideal L2 Self of Japanese English learners is needed.



I11. Purpose and Method

3.1 Purpose and Research Questions (RQ)

This research aims to identify characteristics and development of Japanese English
learners’ ideal L2 self by investigating its relationship with the motivational factors which are
thought to contribute to the development of their ideal L2 self. Three research questions are

set up in this research to achieve the purpose:

1) What motivational factors highly influence Japanese English learners at

different developmental stages?

2) What motivational factors highly influence Japanese English learners
through the developmental sequence?

3) What motivational factors contribute to the development of Japanese
English learners’ Ideal L2 Self?

3.2 Participants

125 Japanese learners of English as a foreign language took part in the present
questionnaire. The learners are divided into four different developmental stages groups: the
group of the first-year students in junior high school, the group of the third-year students in
junior high school, the group of the third-year students in senior high school, and the group of
university students. The group of university students is further divided into two groups: the
group of English majors and the non-English majors, because English major are expected to
have more positive attitudes toward English learning than non-English majors. The university
student participants are composed of students who belong to different universities and
faculties so that various data can be collected to make analysis form wider perspectives

possible. Table 1 on the next page shows the summary of their characteristics.
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Table 1

Summary of the participants’ characteristics

Number of Name of school/ .
Developmental stage Characteristics
students faculty
First-year junior high 2 Red junior high This school is located in A City". The students have been studying English as
school students school” one of the school subjects for about six months.
Third-year junior high 30 Blue junior high This school is located in A City". The students are going to take entrance
school students school” examinations for high schools about six months later.
This school is located in A City". It is known as one of the high schools in A
Third-year senior high 29 Yellow senior high | City” which are oriented toward preparation for university entrance
school students school” examinations. Most of the students are going to take entrance examinations for
institutions for tertiary education.
English i Ten students are freshmen, one a junior and the other one a senior. Only the
12 i Education | . . L
majors junior student belongs to a different university.
Medicine | Three students are seniors, one a junior and the other one a graduate student.
5 and One of the senior students and the junior student belong to different universities
. . Pharmacy | from the other students'.
University students | 24 Non- ) - . .
12 3 English Education | All of the students are seniors. They all belong to the same university.
: Science and . L
2 | majors L. Both of the students are seniors. They both belong to the same university.
engineering
. One is a sophomore and the other one a junior. They both belong to different
2 Humanities ) .
universities.

Notes. *Names are all fictitious.




3.3 Procedure
3.3.1 Questionnaire

In order to examine the research questions mentioned in the section 3.1., the
motivational factors which Japanese English learners consider to be important are to be
investigated along with their free written answers about their ideal L2 selves. A questionnaire
research which consists of three parts was prepared in Japanese (See appendix A and B for the
complete questionnaire and the complete list of question items). In the first part, the
participants were asked to answer the questions regarding English learning. A total of fifty
question items were created by the author with reference to ‘Motivational Factors
Questionnaire (MFQ)’ developed by Doérnyei and his colleagues for their longitudinal studies
in Hungary (Dornyei & Clement, 2001; Dornyei & Csizér, 2002; Csizér & Dornyei, 2005;
Dornyei et al., 2006) to be answered with a five point Likert scale. The questions are

categorized into ten groups as below:

1) Interest in English leaning
2) Interest in English-speaking countries and cultures
3) Attitudes towards the native speakers of English
4) Attitudes towards international society and foreign culture including not only
English-speaking countries but also non-English-speaking countries
5) Instrumentality
6) Milieu
7) Willingness to communicate in Japanese
8) Willingness to communicate in English
9) Self-confidence in English
10) English learning anxiety

In the second part, the participants were asked to answer the following two questions

regarding their ideal L2 self.
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1) What is the meaning of learning English for you, especially when you
think about your future? What kind of English user would you ideally like
to be in the future? Please write about them as much in detail as possible.

2) How long have you had the vision of the ideal English user that you
described in question No.1? Are there any person or incident that
influenced the vision? Please write about them as much in detail as
possible.

In the third part, the kind of English learning that the participants have done and still
do was asked to see what kind of English learning is associated with the development of their
ideal L2 selves. However, there was not sufficient data collected to analyze in the present

survey. Accordingly, the data is not included in the discussion.

3.3.2 Data collection
All the data were collected in September 2013. The questionnaire survey was
conducted on the paper base, except for two English majors and all the non-English majors,

who were asked to answer with e-mail.
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IV. Results and Discussion

4.1 Motivational factors influencing each developmental group of Japanese English
learners

The data obtained from the questionnaire show that each developmental group of
Japanese English learners has some characteristics in terms of the way of regarding the
motivational factors which possibly influence their motivational structures. To be more
specific, the participants included in each group evaluate themselves more highly in some
categories of the motivational factors than in the others. This section addresses RQ No.1 by
discussing the categories of the motivational factors in which the participants evaluated

themselves highly and lowly.

4.1.1 First-year junior high school students
First, an analysis of variance (ANOVA) was conducted to see whether there is any
statistically significant difference in the average score across the ten categories. The Table
below shows the results.
Table 2

ANOVA of the average scores of the ten categories for the first-year students in Red
junior high school

Variation factor SS df MS F P
Variation between subgroup 39.74 9 4.42 6.06 | 7.66E-08
MSE 225.94 310 0.73
Total variation 265.69 319

As shown in Table 2, there is a statistically significant difference in the average score across
the ten categories with p < .05. A post hock multiple comparison was carried out with Fisher’s

PLSD. The Table blow shows the results of the comparison.
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Table 3
Post hock multiple comparison of the average scores of the ten categories
for the first-year students in Red junior high school

Rank Motivational factor N M SD
1 | Instrumentality 32| 3.69| 0.49
2 | Interest in English learning 32| 359 | 0.78
3 | WTC in Japanese 32| 3.31| 0.88

Milieu 32| 3.26| 0.79
4 English learning anxiety 32| 3.26| 0.72
Attitudes towards the native speakers of
. 32| 3.24| 0.89
English
Self-confidence in English 32| 3.21| 0.97
7| Interest in English-speaking countries and 2| 307! 0a9
cultures ' '
9 | Attitudes towards international society and 2| 272| 109
foreign culture ' '
10 | WTC in English 32| 244 0.89
Total 320| 3.18| 0.91

As Table 3 shows, the average scores of “Instrumentality” and “Interest in English learning”
are high, whereas those of “Attitudes towards international society and foreign culture” and
“WTC in English” are low. This means that the first-year junior students in Red junior high
school tend to see English as an instrument, and many of them are interested in English
learning. Moreover, their attitudes towards international society and foreign culture are not
positive, and most of them are reluctant to communicate in English.

As for “Instrumentality”, one of the reasons that the students tend to see English as an
instrument would be the change of characteristics of English learning. In elementary school,
they studied English as a foreign language activity and there were no tests or evaluation with
the test results. However, in junior high school, English becomes one of the school subjects
and students have to take tests and be evaluated. In addition, it is expected that teachers and

parents often mention the importance of getting good scores in exams in relation to the
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entrance examination for senior high school. The existence of examinations, evaluation and
pressure from adults would boost their way of seeing English as an instrument.

“Interest in English learning” is rated as the second highest motivational factor. The
length of time that the students study English as a school subject could explain why “Interest
in English learning” is a highly-rated motivational factor. It was only six months since they
began to study English as a school subject at the time when the questionnaire survey was
conducted, and it would be the time to study basic grammar and they seldom felt difficulty
with English learning.

The average score is low in “Attitudes towards international society and foreign

culture” which includes the five questions as follows,

Q13. 1 would like to work in foreign countries in the future.
Q21. I am interested in foreign culture.
Q36. 1 would like to do great things as a cosmopolitan in the world in the
future.
Q43. 1 would like to work with people who have various foreign cultures.
Q44. 1 would like to participate in cultural exchange activities with foreign
people.
The key word among these five questions is the “foreign countries, people and culture” which
includes not only English-speaking countries’ but also non-English countries’. However, the
foreign culture is thought to be difficult for the first-year junior high school students to
imagine what it is like. As mentioned above, they had studied English as a school subject for
only six months, and they may not have been able to imagine to be a cosmopolitan or having
cultural exchange with foreign people.
The first-year students in Red junior high school rate their “WTC in English” the

lowest. In other words they are thought to be reluctant to communicate in English. In fact,

their WTC in English is deeply related to the “Self-confidence in English” factor. A
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correlation analysis yielded a strong correlation (r = .76) between the two factors with p < .05.
This means that the less confident the students are about their English, the more reluctant they

are about communicating in English.

4.1.2 Third-year junior high school students
First, ANOVA was conducted to see whether there is any statistically significant
difference in the average score across the ten categories. The Table below shows the results.
Table 4

ANOVA of the average scores of the ten categories for the third-year students in Blue

junior high school

Variation factor SS df MS F P
Variation between subgroup 112.83 9 12.54 15.36 | 1.92E-20
MSE 236.77 290 0.82
Total variation 349.6 299

As shown in Table 4, there is a statistically significant difference in the average score across
the ten categories with p <.05. A post hock multiple comparison was carried out with Fisher’s
PLSD. The Table blow shows the results of the comparison. As Table 5 on the next page
shows, the third-year students in Blue junior high school evaluated higher in “Milieu”,
“Instrumentality” and “English learning anxiety” compared to others. On the other hand, they
evaluated relatively low in “Self-confidence in English” and “WTC in English”. In other
words, many of the third-year students in Blue junior high school are aware that people
around them think English important, see English as an instrument, and they feel anxious
when they study English. In addition, they tend to be unconfident in their English abilities and

to be reluctant to communicate in English.
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Table 5
Post hock multiple comparison of the average scores of the ten categories
for the third-year students in Blue junior high school

Rank Motivation factor N M SD
Milieu 30| 3.44| 0.83
1 | Instrumentality 30| 3.39| 0.54
English learning anxiety 30| 3.35| 0.76
4 | WTC in Japanese 30| 3.11| 0.98
Interest in English-speaking countries and
cultures 30| 283} 111
5 | Attitudes towards the native speakers of
] 30| 2.78| 0.99
English
Interest in English learning 30| 246| 1.16
7 | Attitudes towards international society and 30| 239| 082
foreign culture ' '
9 Self-confidence in English 30| 1.88| 0.97
WTC in English 30| 1.56| 0.68
Total 300| 2.72| 1.08

It can be argued that the entrance examination for senior high school could explain the
strength of “Milieu” and “Instrumentality”. As for “Milieu”, which asks participants what
those who influence them, such as parents, teachers and friends, think about English learning,
it is quite natural that people around the third-year junior high school students become keener
on impressing them on the importance of studying English to pass the entrance examination
for senior high school. Regarding the category of “Instrumentality”, there is no doubt that the
students enhance the way of seeing English as an instrument by both their self-awareness as
students preparing for the entrance examination and persuasion from people around them.

One of the reasons that “English learning anxiety” is rather high is that the English
class becomes more complex and that the students have more difficulty in keeping up with the
classes. The more anxious they become about English learning, the less confident they would

become about English learning. As Table 5 shows, both their self-confidence and WTC in
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English are extremely low. As is the case with the first-year junior high school students, there
is a strong correlation (r = .72) detected between the categories of “Self-confidence in English”
and “WTC in English” with p < .05. It is obvious that they tend to hesitate to communicate in

English because they are not confident in their English abilities.

4.1.3 Third-year senior high school students
Table 6 below shows the results of the ANOVA conducted to see whether there is any

statistically significant difference in the average score across the ten categories.

Table 6
ANOVA of the average scores of the ten categories for the third-year students in Yellow
high school

Variation factor SS df MS F P
Variation between subgroup 190.34 9 21.15 28.74 | 5.3E-38
MSE 279.64 380 0.74
Total variation 469.98 389

As shown in Table 6, there is a statistically significant difference in the average score across
the ten categories with p < .05. Table 6 shows the results of the post hock multiple comparison
carried out with Fisher’s PLSD. As Table 7 on the next page shows, higher average scores are
indicated in “English learning anxiety”, “Milieu” and “Instrumentality” compared to others,
whereas relatively lower average scores are indicated in “Self-confidence in English” and
“WTC in English”. These results are almost the same as those of the third-year junior high
school students as mentioned above. It can be said that the pressure caused by the entrance
examination for the tertiary education and job hunting, and the hardness to keep up with
English classes are the main reasons for the height and lowness in the average score of each

motivational factors.
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Table 7

Post hock multiple comparison of the average scores of the ten categories for the

third-year students in Yellow high school

Rank Motivational factor N M SD
English learning anxiety 39| 3.87| 0.59
1 | Milieu 39| 3.83| 0.93
Instrumentality 39| 3.81| 0.65
4 | Attitudes towards the native speakers of English 39| 354 | 0.87
WTC in Japanese 39| 3.38| 0.82
S | Interest in English-speaking countries and
cultures 39| 3.38| 1.07
Interest in English learning 39| 2.87| 0.95
7 | Attitudes towards international society and
foreign culture 39| 2.86| 1.00
Self-confidence in English 39| 2.12| 0.76
? WTC in English 39| 1.74| 0.82
Total 390 | 3.14| 110

4.1.4 Non-English major university students

Table 8 below shows the results of the ANOVA conducted to see whether there is any

statistically significant difference in the average score across the ten categories.

Table 8
ANOVA of the average scores of the ten categories for the non-English major university
students

Variation factor SS df MS F P
Variation between subgroup 40.93 9 4.54 6.32 | 3.59E-07
MSE 79.21 110 0.72
Total variation 120.13 119

As shown in Table 8, there is statistically significant difference in the average score across the

ten categories with p < .05. Table 9 on the next page shows the results of the post hock

multiple comparison carried out with Fisher’s PLSD.




Table 9
Post hock multiple comparison of the average scores of the ten categories for the
non-English major university students

Rank Motivational factor N M SD
1 | Milieu 12| 3.97| 0.88
2 | English learning anxiety 12| 3.85| 0.71
3 | Attitudes towards the native speakers of English 12| 3.67| 0.57
4 Interest in English-speaking countries and 12| 360! 076

cultures
5 | Interest in English learning 12| 3.27| 1.15
6 | Instrumentality 12| 3.02| 0.47
. Attit_udes towards international society and 12| 203! o066
foreign culture
8 | WTC in Japanese 12| 2.90| 0.87
9 | Self-confidence in English 12| 2.37| 1.09
10 | WTC in English 12| 2.13| 1.05
Total 120 | 3.17| 1.00

As Table 9 shows, the non-English major university students rate higher in “Milieu” and
“English learning anxiety” than in the others, whereas they rate relatively lower in
“Self-confidence in English” and “WTC in English”. It can be said that many of the students
are aware that people around them think English learning important and that they feel anxious
when they study English. Moreover, they tend to be unconfident in their English abilities and
to hesitate to communicate in English.

As for “Milieu”, their professors, their senior students and the general public are
thought to among those who influence the non-English major university students a lot. They
would sense from the opinions of above mentioned people that English skills are crucial for
getting jobs in spite of the kind of jobs. It is easy to imagine that “English learning anxiety”
becomes stronger because of the pressure for the success in getting jobs they desire. One of
the reasons that “Instrumentality” is not considered to be very important by the students may

be that they have positive attitudes towards the native speakers of English and are interested
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in English-speaking countries and cultures as shown in Table 9. This may seem to contradict
the fact that “Milieu” is a strong motivational factor to non-English majors. It can be argued
that the persuasion by people around them and the general public make them aware of the
importance of studying English for practical uses, but they understand that it is not the only
meaning in studying English.

Regarding “Self-confidence in English” and “WTC in English”, the average scores in
both categories are low, as with the third-year junior high school and senior high school
students, and there was a strong correlation (r = .78) detected between the two categories.
Again their reluctance to communicate in English is thought to be caused by their luck of

self-confidence in English.

4.1.5 English major university students
First, ANOVA was conducted to see whether there is any statistically significant

difference in the average score across the ten categories. The Table below shows the results.

Table 10
ANOVA of the average scores of the ten categories for the English major university
students

Variation factor SS df MS F P
Variation between subgroup 38.90 9 4.32 11.60 | 1.19E-12
MSE 40.98 110 0.37
Total variation 79.88 119

As shown in Table 10, there is a statistically significant difference with p < .05. A post hock

multiple comparison was carried out with Fisher’s PLSD. The Table on the next page shows

the results of the comparison.
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Table 11
Post hock multiple comparison of the average scores of the ten categories for the

English major university students

Rank Motivational factor N M SD
Interest in English-speaking countries and
L |cuttures 12| 457 | 042
Interest in English learning 12| 455| 0.44
3 | Milieu 12| 4.10| 0.76

4 | Attitudes towards the native speakers of English 12| 3.97| 0.71
Attitudes towards international society and

0 foreign culture 121 363 0.63
6 | Self-confidence in English 12| 3.55| 0.47

WTC in Japanese 12| 3.28| 0.59
! English learning anxiety 12| 3.27| 0.66
9 | Instrumentality 12| 3.07| 051
10 | WTC in English 12| 2.83| 0.79

Total 120 | 3.68| 0.82

As shown in Table 11, higher average scores are indicated in “Interest in English-speaking
countries and cultures” and “Interest in English learning” compared to in the others while the
average score of “WTC in English” is relatively low. This means that many of the English
major university students are interested in English-speaking countries and cultures as well as
English learning. On the other hand, their willingness to communicate tends to be low.

The strength of the English major university students’ “Interest in English-speaking
countries and cultures” and “Interest in English-learning” can be regarded quite natural as
they are presumed to have positive attitudes towards English. What should be paid attention to
here is that even the English major students tend to be reluctant to communicate in English.
At first, their luck of self-confidence in English was expected to be the cause of their
reluctance to communicate in English like junior high and senior high school students, but a
correlation analysis showed only a weak correlation (r = .24) between the two factors with p

< .05. So it is difficult to say that they hesitate to communicate in English because they are
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not confident in their English abilities. One of the possible reasons why their WTC in English
is low is that they do not have much opportunity to talk with foreigners in English as most of
them are freshmen and that they have not got used to communicating in English.

Taking everything discussed in this section, as the answer for RQ No.1, the highly

influential motivational factors at each of the developmental stage are shown in Table 12.

Table 12

Highly influential motivational factors at each of the developmental stages

Developmental stage Highly Influential motivational factor

First-year junior high | Interest in English learning, Attitudes towards international
school students society and foreign culture, Instrumentality and WTC in English

Third-year junior high
school students Instrumentality, Milieu, WTC in English, Self-confidence in
Third-year senior high | English and English learning anxiety

school students

Non-English major Milieu, WTC in English, Self-confidence in English and English
university students learning anxiety

English major Interest in English learning, Interest in English-speaking
university students countries and cultures and WTC in English

The reasons why the motivational factors shown in Table 12 are highly influential for each
group of the developmental stages are mainly related to the length of English learning, the
style and difficulty of English classes, the pressure from entrance examinations for upper
schools and getting jobs, and the lack of self-confidence. The difficulty of understanding the
idea of “foreign countries, people and culture” and the insufficient opportunity to
communicate in English also influence some of the motivational factors to be highly

influential.

4.2 Change in the motivational factors influencing Japanese learners of English through
the developmental sequence

In the previous sections, we saw horizontal analyses of the motivational factors
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influencing each developmental group of Japanese English learners. This section addresses
RQ No.2 by focusing its discussion on vertical analyses of the change in the motivational
factors in terms of the developmental sequence.

Some remarkable changes through the developmental sequence are seen in the
categories of “Interest in English learning”, “Interest in English-speaking countries and
cultures”, “Instrumentality”, “Milieu”, “WTC in English”, “Self-confidence in English” and
“English learning anxiety”. Table 13 on the next page shows the changes and it was put into
the form of a graph as Figure 2 on the next page. As shown in Table 13 and Figure 2, the ways
of changes through the developmental sequence are categorized into two patterns. | am going
to discuss each pattern and the categories included in it.

As Table 13 and Figure 2 show, the view point to separate two patterns is whether an
increase can be seen in the category after the third-year of senior high school. The first pattern,
which an increase can be seen, includes “Interest in English learning”, “Interest in
English-speaking countries and cultures”, “Milieu”, “WTC in English” and “Self-confidence
in English”, and the other pattern, which an increase cannot be seen, includes “Instrumentality”
and “English learning anxiety”. Of these seven categories “Interest in English learning”,
“WTC in English”, and “Self-confidence in English” become lower for the third-year junior
high and senior high school students, compared to the first-year junior high school students.
On the other hand, the categories of “Interest in English-speaking countries and cultures”,
“Instrumentality”, “Milieu” and “English learning anxiety” become higher for the third-year
junior high and senior high school students, compared to the first-year junior high school
students.

Regarding “Interest in English learning”, the rank of the category within each
developmental group is low for the third-year junior high and senior high school students as

shown in Table 13 and Figure 2. This means that other motivational factors apart from
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Table 13

Average scores of the seven selected categories for each developmental group

First-year | Third-year | Third-year | Non-English English
o junior high | junior high | senior high major major
Motivational factor
school school school university university
students students students students students
Interest in English learning 3.59 2.46 2.87 3.27 4.55 3.35
Interest in English-speaking 307 283 338 360 457 3.49
countries and cultures
Instrumentality 3.69 3.39 3.81 3.02 3.07 3.40
Milieu 3.26 3.44 3.83 3.97 4.10 3.72
WTC in English 2.44 1.56 1.74 2.13 2.83 2.14
Self-confidence in English 3.21 1.88 2.12 2.37 3.55 2.63
English learning anxiety 3.26 3.35 3.87 3.85 3.27 3.52
Total 3.18 2.72 3.14 3.17 3.68 3.18
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“Interest in English learning” bear more concern to the third-year junior high and
senior high school students. In addition, there is a statistically significant difference in the
average score across the developmental groups with p < .05 as the results of ANOVA shows.
A post hock multiple comparison was carried out with Fisher’s PLSD. Tables 14 and 15 below
show the results of the ANOVA and the multiple comparison.

Table 14

ANOVA of the average scores of “Interest in English learning” across the

developmental groups

Variation factor SD df MS F P
Variation between subgroup 47.22 4 11.81 12.95 | 8.57E-09
MSE 109.43 120 0.91
Total variation 156.65 124

Table 15

Post hock multiple comparison of the average scores of “Interest in

English learning’ across the developmental groups

Rank Developmental group N M SD
1 | English major university students 12| 455 0.44
2 | First-year junior high school students 32 359 | 0.78
3 | Non-English major university students 12| 3.27| 1.15
A Third-year senior high school students 39| 287 0.95

Third-year junior high school students 30 246 | 116
Total 125| 3.15| 1.12

As shown in Table 15, the third-year of junior and senior high school students show lower
interest in English learning compared to the first-year junior high school students and English
major and non-English major university students.

It can be argued from Tables 13 and 15, and Figure 2 that the Japanese learners of
English tend to be interested in English learning when they are the first-year junior high

school students. However, their interest in it becomes lower and they show stronger concern
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to other motivational factors than “Interest in English learning” when they become the third
year junior and senior high school students. The style of English classes can be related to the
decrease of their interest in English learning. The Japanese English classes which the students
take usually focus on the knowledge of language forms because they are by far the most
important in entrance examinations for upper schools which the students are going to take
soon. Such style of English classes would not be interesting for many of the students. In
addition, the pressure from entrance examinations for upper schools weakens their interest in
English learning, whereas it strengthens other motivational factors.

After entering university, they show relatively high interest in English learning again.
In addition, it becomes the influential motivational factor again for English major university
students, too. Release from the pressure of entrance examinations for upper schools and the
style of English classes in university which emphasizes communication activities would be
some of the reasons for restoration of their interest in English learning. The difference
between English major university students and non-English major university students is
thought to be based on English major university students’ stronger preference for English over
non-English major university students. This stronger preference makes English major
university students’ motive to study English more self-determined, and “Interest in English
learning” is a highly influential motivational factor for them as shown in Table 13 and Figure
2.

As for “Interest in English-speaking countries and cultures”, Table 13 and Figure 2
show that its rank within each developmental group gradually becomes higher as the
developmental group advances. So it can be said that “Interest in English learning” becomes a
bigger concern than other motivational factors as the developmental group advances. In
addition, Table 16 shows the results of ANOVA of the average scores of “Interest in

English-speaking countries and cultures” across the developmental groups.
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Table 16

ANOVA of the average scores of “Interest in English-speaking countries and cultures”

across the developmental groups

Variation factor SD df MS F P
Variation between subgroup 28.85 4 7.21 7.72 | 1.42E-05
MSE 112.03 120 0.93
Total variation 140.88 124

The ANOVA detected a statistically significant difference with p < .05. A post hock multiple
comparison was carried out with Fisher’s PLSD. The Table blow shows the results of the
comparison.

Table 17

Post hock multiple comparison of the average scores of “Interest in
English-speaking countries and cultures™ across the developmental groups

Rank Developmental group N M SD
1 | English major university students 12| 457 | 042
) Non-English major university students 12| 3.60 0.76
Third-year senior high school students 39| 3.38| 1.07
4 | First-year junior high school students 32| 3.07| 0.89
Third-year junior high school students 30 283 111
Total 125 3.30 | 1.07

As shown in Table 17, English major university students are the most highly interested in
English-speaking countries and cultures, followed by non-English major university students
and the third-year senior high school students. On the other hand, junior high school students
are not as interested in English-speaking countries and cultures as the other developmental
groups.

Based on Tables 13 and 17, and Figure 2, it is thought that the longer the Japanese
learners of English study English, the more they tend to be interested in English-speaking

countries and cultures. It would take time to know what English-speaking countries and
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cultures are like and deepen their interest in them. In addition, the existence of tests and
entrance examinations for upper schools could explain why “Interest in English-speaking
countries and cultures” is not rated high by the junior and senior high school students. It is
difficult for them to find the main value of learning English in getting familiar with
English-speaking countries and cultures because getting good scores in tests and passing
entrance examinations for upper schools are their top priorities.

Table 13 and Figure 2 show that “Milieu” is rated high in the every developmental
group. In particular, it is rated the first for the third-year junior and senior high school students
and non-English major university students. The Japanese learners of English all through the
developmental sequence are thought to be strongly aware that people around them think that
English learning is important, and “Milieu” is the most influential motivational factor for the
third-year junior and senior high school students and non-English major university students.
ANOVA was further conducted to see whether there is any statistically significant difference

in the average score of “Milieu” across the developmental groups. Table below shows the

results.
Table 18
ANOVA of the average scores of “Milieu’ across the developmental groups
Variation factor SD df MS F P
Variation between subgroup 10.91 4 2.73 3.74 0.01
MSE 87.39 120 0.73
Total variation 98.30 124

As shown in Table 18, there is a statistically significant difference in the average score across
the ten categories with p < .05. A post hock multiple comparison was carried out with Fisher’s

PLSD. The Table blow shows the results of the comparison.
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Table 19
Post hock multiple comparison of the average scores of “Milieu” across
the developmental groups

Rank Developmental group N M SD
1 | English major university students 12| 410 0.76
) Non-English major university students 12| 3.97| 0.88
Third-year senior high school students 39| 3.83| 0.93
4 | Third-year junior high school students 30 3.44 | 0.83
First-year junior high school students 32 326 0.79
Total 125 | 3.63| 0.89

As shown in Table 19, English major university students are the most aware that people
around them think that English learning is important. Non-English major university students
and the third-year students pay less attention to “Milieu” than English major university
students. Junior high school students are relatively less aware that people around them
consider English learning to be important.

It is interesting that the average score of “Milieu” is the third highest in the group of
English major university students as shown in Table 13 and Figure 2, while the average score
of “Milieu” of all the participants is the highest as shown in Table 19. The English major
university students themselves probably know how English learning is important and
interesting, compared to the other developmental groups, and they would be able to
obediently accept the recognition about the importance of English learning by the people
around them. However, “Interest in English learning” and “Interest in English-speaking
countries and cultures” are bigger concerns to them because English major university students’
motives to study English are self-regulated as mentioned above.

As Table 13 and Figure 2 show, “WTC in English” is the category of which the rank
within each developmental group is the lowest at all the developmental groups. Table 20

below shows that the ANOVA of average scores of “WTC in English” across the
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developmental groups yielded a statistically significant difference with p < .05, and Table 21

below shows the results of a post hock multiple comparison conducted with Fisher’s PLSD.

Table 20

ANOVA of the average scores of “WTC in English” across the developmental groups

Variation factor SD df MS F P
Variation between subgroup 23.07 4 5.77 8.37 | 5.45E-06
MSE 82.68 120 0.69
Total variation 105.75 124

Table 21
Post hock multiple comparison of the average scores of “WTC in English”
across the developmental groups

Rank Developmental group N M SD
1 | English major university students 12| 2.83| 0.79
2 | First-year junior high school students 32| 244 0.89
3 | Non-English major university students 12| 213 1.05
4 | Third-year senior high school students 39| 1.74| 0.82
5 | Third-year junior high school students 30 156 | 0.68
Total 125 2.02| 0.92

As shown in Table 21, it can be said that Japanese learners of English tend to have negative
attitudes towards communicating in English all through the developmental sequence, and the
tendency is especially strengthened at the third year of junior and senior high schools.
Although the Japanese English learners’ reluctance to communicate in English still
remains after they enter universities, their WTC in English shows a gradual increase,
compared to that of the third-year students in junior high and senior high schools as shown in
Tables 13 and 21, and Figure 2. The reasons are discussed in the previous sections that the
lack of self-confidence in English is related to the low WTC in English of the junior and
senior high school students and non-English major university students, and the insufficiency

of the opportunity to communicate in English is related to the low WTC of English major
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university students. In addition, the change in style of English classes influences the change in
WTC in English. Junior and senior high school students are thought to be more reluctant to
communicate in English because they are extremely afraid of making mistakes when they
speak in English during the English classes in which there is not enough opportunity to
practice speaking English, and answering grammatically correctly is considered to be the
most important. After entering university, they are not afraid of making mistakes when they
speak in English during English classes maybe because there is more opportunity to practice
speaking, and answering grammatically correctly is not considered to be important
excessively.

As for “Self-confidence in English”, it is shown in Table 13 and Figure 2 that the rank
within each developmental group is rated the fourth for the first-year students and English
major university students while it is rated the sixth for the third-year junior high and senior
high school students and non-English major university students. This means that the first-year
junior high school students and English major university students are rather confident in their
English abilities, whereas the third-year junior high and senior high school students and
non-English major university students are not. This can be seen from the result of ANOVA
which detected a statistically significant difference in the average score across the
developmental groups with p < .05, and a post hock multiple comparison with Fisher’s PLSD.

The Tables show the results of the ANOVA and the multiple comparison.

Table 22
ANOVA of the average scores of ““Self-confidence in English™ across the developmental
groups

Variation factor SD df MS F P
Variation between subgroup 46.91 4 11.73 15.02 | 5.56E-10
MSE 93.70 120 0.78
Total variation 140.61 124
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Table 23
Post hock multiple comparison of the average scores of “self-confidence in
English” across the developmental groups

Rank Developmental group N M SD
. English major university students 12 | 3.55  0.47
First-year junior high school students 32 321 097
Non-English major university students 12| 237 1.09
3 | Third-year senior high school students 39 212 | 0.76
Third-year junior high school students 30 188 0.97
Total 125 | 250 1.06

As shown in Table 23, English major university students and the first-year junior high school
students are more confident in their English abilities than non-English major university
students and the third-year students of junior and senior high school.

One of the reasons the first-year junior high schools students are rather confident in
their English ability would be related to the difficulty of English classes. It is about the time to
study basic parts and that they seldom feel difficulty in English classes. When they become
the third-year junior and senior high school students, English classes get more difficult. In
addition, they might feel that they are haunted by the pressure of entrance examinations for
upper schools. So it becomes difficult for them to be confident in their English abilities.

Non-English majors’ self-confidence in English is not as recovered as English majors’
although that of the university students is recovered compared to high school students.
English majors are thought to be more confident in their English abilities than non-English
majors because English majors spend more time on learning English than non-English majors.

As mentioned above, the characteristic of the first pattern is that an increase can be
seen between the third-year senior high school students and the university students. The
length of English learning, the style and difficulty of English classes and the pressure from

getting jobs in addition to the pressure of entrance examinations for upper schools, which |
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mentioned above, are thought to be some of the causes influencing the change of motivational

factors through the developmental sequence.

The second pattern includes “Instrumentality” and “English learning anxiety”. As for
“Instrumentality”, as shown in Table 13 and Figure 2, the rank within each developmental
group is the first or the second for the junior and senior high school students, whereas it
becomes the fifth or the sixth for the university students. It can be said that “Instrumentality”
is very influential for junior and senior high school students while other factors such as
“Interest in English learning”, “Interest in English-speaking countries and cultures”, “Milieu”
and “English learning anxiety” bear bigger concern to university students. In addition, as
shown in the result of ANOVA, there is a statistically significant difference in the average
score across developmental groups with p < .05, and a post hock multiple comparison was
conducted with Fisher’s PLSD. The Tables below show the results of the ANOVA and the
multiple comparison. As shown in Table 25 on the next page, the tendency of seeing English
as an instrument is stronger for the junior and senior high school students than the university

students, which can be also seen in Table 13 and Figure 2.

Table 24

ANOVA of the average scores of “Instrumentality’” across the developmental groups
Variation factor SD df MS F P

Variation between subgroup 10.11 4 2.53 8.17 | 7.29E-06

MSE 37.10 120 0.31

Total variation 47.21 124
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Table 25
Post hock multiple comparison of the average scores of “Instrumentality”
across the developmental groups

Rank Developmental group N M SD
1 Third-year senior high school students 39| 3.81| 0.65
First-year junior high school students 32| 3.69| 049
Third-year junior high school students 30| 339 054
4 | English major university students 12 3.07| 0.51
Non-English major university students 12| 3.02 | 0.47
Total 125 | 3.53 | 0.62

Taking the pressure from entrance examinations for upper schools into accounts, it is
quite natural that the junior and senior high school students tend to see English as an
instrument. Although the pressure of succeeding in hunting jobs, which would boost
“Instrumentality”, exists among the university students, they understand that it is not the most
important meaning of English learning after overcoming the pressure from entrance
examinations for upper schools.

Regarding “English learning anxiety”, Table 13 and Figure 2 show that the rank within
each developmental group is high for the third-year students of junior and senior high school,
whereas it becomes lower for the first-year junior high school students and English major
university students. In addition, a statistically significant difference in the average score of
“English learning anxiety” across the developmental groups was detected with p < .05 as a
result of ANOVA, and a post hock multiple comparison was carried out with Fisher’s PLSD.
The Tables on the next pageshow the results of the ANOVA and the comparison. As Table 27
shows, the third year senior high school students and non-English major university students
show the strongest anxiety. The junior high school students and English major university

students are not as anxious about English learning as the two other developmental groups.
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Table 26

ANOVA of the average scores of “English learning anxiety” across the developmental

groups
Variation factor SD df MS F P

Variation between subgroup 9.89 4 2.47 5.23 | 6.44E-05

MSE 56.72 120 0.47

Total variation 66.60 124

Table 27

Post hock multiple comparison of the average scores of “English learning

anxiety”” across the developmental groups

Rank Developmental group N M SD
. Third-year senior high school students 39| 3.87| 0.59
Non-English major university students 12| 385 0.71
Third-year junior high school students 30 3.35| 0.76
3 | English major university students 12| 3.27 0.66
First-year junior high school students 32| 3.26| 0.72
Total 125 | 353 0.73

It can be argued from Tables 13 and 27, and Figure 2 that the first-year students are
not very anxious about English learning because they seldom feel difficulty in English
learning as mentioned above. When they become the third-year junior and senior high school
students, they cannot avoid being under English leaning anxiety because of the pressure from
entrance examinations for upper schools. It is resolved to some extent after they enter
university, but it still remains high for non-English majors. Their less time spent on English
leaning compared to English majors could be one of the possible reasons.

As mentioned above, the characteristic of the second pattern is that an increase cannot
be seen between the third-year senior high school students and the university students. The
pressure from entrance examinations for upper schools and getting jobs, the length of English
learning, the style of English classes and the difficulty of English classes, which are the same

as in the first pattern, are thought to be some of the causes influencing the change of
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motivational factors through the developmental sequence.

Everything taken into account, | conclude as the answer of RQ No.2 that “Interest in
English learning”, “Interest in English-speaking countries and cultures”, “Instrumentality”,
“Milieu”, “WTC in English”, “Self-confidence in English” and “English learning anxiety” are
the motivational factors which highly influence Japanese English learners through the
developmental sequence. Although each motivational factor influences differently through the
developmental sequence, there are two patterns in the change in the influence of each
motivational factor. The viewpoint in dividing the way of the change into two patterns is
whether an increase can be seen in the categories after the third-year of senior high school.
“Interest in English learning”, “Interest in English-speaking countries and cultures”, “Milieu”,
“WTC in English” and “Self-confidence in English” are included in the first pattern, and
“Instrumentality” and “English learning anxiety” are included in the other pattern. The
pressure from entrance examinations for upper schools and getting jobs, the length of English

learning, the style of English classes and the difficulty of English classes are some of the

causes related to both patterns of the change.

4.3 Motivational factors contributing to the development of Japanese English learners
Ideal L2 Self

As a result of qualitative analysis of the data obtained from the participants’ free
written answers about their ideal L2 selves, their ideal L2 selves could be categorized into
three groups. In addition, it was found that some motivational factors contribute to the
developed ideal L2 selves of each group. This section addresses RQ No0.3 by focusing its
discussion on the motivational factors contributing to each of the three groups of developed

ideal L2 selves of Japanese learners.
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4.3.1 Developed Ideal L2 Self of Japanese English learners

84 out of 125 participants wrote about their ideal L2 selves in the present survey. The
rest of the participants wrote nothing or without concrete visions which are essential for an
ideal L2 self. For example, the statement of “I want to pass the entrance examination for high
school.” cannot be accepted as an ideal L2 self because it is just a goal of English learning
and it is impossible to visualize what kind of person the participant ideally wants to be by
using English. For a complete list of the participants’ free written answers about their ideal L2
selves, see Appendix C.

As mentioned above, the participants’ ideal L2 selves were categorized into three
groups: the “ideal self to use English efficiently at work”, the “ideal self to participate in
cultural exchange activities” and the “ideal self to communicate in English”. Moreover there
seemed to be qualitative differences in the participants’ answers about their ideal L2 selves in
term of vividness, substantiveness and elaborateness. To make the differences clear and
extract the developed ideal L2 selves, their answers were evaluated and scored with
three-point scale with the three viewpoints mentioned above respectively, and each of the
evaluated scores was integrated. On the basis of this evaluative method, the answers which
were given the score of more than six out of the full marks of nine were judged as the
developed ideal L2 selves. The Tables 28 on the next page shows the results of the evaluation
for each of the three groups of ideal L2 selves, and Table 29 on the next page shows the

evaluation for each of the three groups of developed ideal L2 selves.
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Table 28

Average scores across each group of Ideal L2 Self

Ideal L2 Self group N Vividness Substantiveness | Elaborateness | Total
Ideal self to use
English efficiently at | 24 2.58 2.13 1.83| 6.54
work
Ideal self to participate
in cultural exchange 17 1.76 1.82 1.82| 541
activities
Ideal self to
communicate in 41 1.68 2.00 1.24| 4.93
English
Total 82 2.01 1.98 1.63| 5.63
Table 29
Average scores across each group of developed Ideal L2 Self

Ideal L2 Self group N Vividness Substantiveness Elaborateness | Total
Ideal self to use 16
English efficiently at 2.81 2.31 2.25| 7.38
work
Ideal self to participate | ¢
in cultural exchange 2.33 2.33 3.00| 7.67
activities
Ideal self to 10
communicate in 2.00 2.30 1.70| 6.00
English
Total 32 2.38 2.32 232 | 7.01

4.3.2 Motivational factors contributing to the development of Japanese English learners’

ideal L2 self

In the previous section, we saw that there are three groups of ideal L2 selves of

Japanese English learners and some participants’ ideal L2 selves are more developed than

others in terms of vividness, substantiveness and elaborateness. This section is going to focus

on the motivational factors contributing to each of the three groups of developed ideal L2

selves.

First, ANOVA was conducted to see whether there is any statistically significant
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difference in the average score across the ten categories. The Table below shows the results.

Table 30
ANOVA of the average scores of the ten categories for the participants with the

developed ideal L2 selves

Variation factor SS df MS F P
Variation between subgroup 83.45 9 9.27 11.50 | 1.42E-15
MSE 249.90 310 0.81
Total variation 333.35 319

As shown in Table 30, there is a statistically significant difference with p < .05. A post hock
multiple comparison was carried out with Fisher’s PLSD. The Table blow shows the results of
the comparison.

Table 31

Post hock multiple comparison of the average scores of the ten categories

for the participants with the developed ideal L2 selves

Rank Motivational factor N M SD
Interest in English-speaking countries and 32| 416| 0.76
cultures

1 Interest in English learning 32| 392 | 1.02
Milieu 32| 3.81| 0.90
Attitudes towards the native speakers of 32| 379| 087
English
English learning anxiety 32| 3.34| 0.82

5 | Attitudes towards international society 321 332! 0.96
and foreign culture
WTC in Japanese 32| 3.23| 0.87

! Instrumentality 32| 3.16| 0.61

9 | Self-confidence in English 32| 2.79| 1.04

10 | WTC in English 32| 241 1.04
Total 320 3.39| 1.02

As shown in Table 31, the average scores of “Interest in English-speaking countries and
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cultures”, “Interest in English learning”, “Milieu” and “Attitudes towards the native speakers
of English” are higher compared to the others. This means that the participants who have the
developed ideal L2 selves are more interested in English learning and English-speaking
countries and cultures, have more positive attitudes towards the native speakers of English,
and are more strongly aware that people around them think English learning important,
compared to the participants whose ideal L2 selves are not developed enough.

The participants who have developed their ideal L2 selves can vividly visualize their
image of using English regarding where to use, with whom to communicate in English, what
level of English to use such as everyday English or business English. It is quite natural that
they set up English-speaking countries and the native speakers of English in the detailed
visualization of their ideal L2 selves because English is generally considered to be used not
within Japan but in the outside of Japan, and not with Japanese people but with foreigners
who speak English. This would be one of the reasons why “Interest in English-speaking
countries and cultures” and “Attitudes towards the native speakers of English” are highly
influential motivational factors for the participants with the developed ideal L2 selves.

In addition, it is worthwhile to mention specially that the participants with the
developed ideal L2 selves have positive attitudes towards the native speakers of English,
while it is not a big concern to all the other participants through the developmental sequence
as shown in Table 13 and Figure 2. It can be said that having positive attitudes towards the
native speakers of English and visualizing with whom to communicate in English play a key
role to develop the Ideal L2 Self of Japanese learners of English.

It is also interesting that “Attitudes towards international society and foreign culture”
is not as influential as “Interest in English-speaking countries and cultures” and “Attitudes
towards the native speakers of English”, although the three categories seem to have

categorical similarity. The idea of the international society and foreign culture would be more
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abstract than that of English-speaking countries, cultures and the native speakers of English to
the participants, and that even the participants with the developed ideal L2 selves do not pay
much attention to “Attitudes towards international society and cultures”, compared to the
other two categories which seem similar.

As for “Interest in English learning” and “Milieu”, it is natural that the opinions about
English learning which people around them have influence English learners deeply, and that
the English learners with the developed ideal L2 selves are really into English learning
because they are enthusiastic about realizing their ideal L2 selves if they are influenced
positively by the people.

On the other hand, Table 31 shows that the average scores of “Self-confidence in
English learning” and “WTC in English” are lower compared to the other motivational factors.
We saw that these two categories show lower average scores with all the participants through
the developmental sequence in the previous section. This tendency seems to be deeply rooted
among the Japanese learners of English, possibly because of their cultural backgrounds in part
and also because of the values shared traditionally in formal education in Japan. At least, it
can be said that the lack of confidence and WTC is not something easily resolved by the
development of the Ideal L2 Self with Japanese learners of English.

ANOVA of the average score in each of the above-mentioned four motivational factors
across the Ideal L2 Self groups was further carried out in order to find what motivational
factors especially contribute to each group. As a result, the participants with the “ideal self to
use English efficiently at work” or with the “ideal self to participate in cultural exchange
activities” marked higher average scores than the participants with the “ideal self to
communicate in English” in several categories: “Interest in English-speaking countries and
cultures”, “Interest in English learning” and *“Attitudes towards the native speakers of

English”. This is shown in Tables 32 through 37.
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Table 32

ANOVA of the average scores of “Interest in English-speaking countries and cultures”

across the Ideal L2 Self groups

Variation factor SS df MS F P
Variation between subgroup 3.77 2 1.89 3.83 0.03
MSE 14.26 29 0.49
Total variation 18.04 31

Table 33

Post hock multiple comparison of the average scores of “Interest in English-speaking

countries and cultures” across the Ideal L2 Self groups

Rank Ideal L2 Self group M SD
. Ideal self to participate in cultural exchange activities 6| 450| 0.53
Ideal self to use English efficiently at work 16| 435| 0.63
3 Ideal self to communicate in English 10| 3.66| 0.88
Total 32| 4.16| 0.76
Table34
ANOVA of the average scores of “Interest in English learning” across the Ideal L2 Self
groups
Variation factor SS df MS F P
Variation between subgroup 8.98 2 4.49 5.58 0.01
MSE 23.33 29 0.80
Total variation 32.31 31

Table 35

Post hock multiple comparison of the average scores of “Interest in English learning”

across the Ideal L2 Self groups

Rank Ideal L2 Self group M SD
. Ideal self to participate in cultural exchange activities 6| 4.67| 0.16
Ideal self to use English efficiently at work 16| 4.09 1.15
3 Ideal self to communicate in English 10| 3.20| 0.63
Total 32| 392 1.02
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Table 36

ANOVA of the average scores of “Attitudes towards the native speakers of English”

across the Ideal L2 Self groups

Variation factor SS df MS F P
Variation between subgroup 3.77 2 1.89 3.83 0.03
MSE 14.26 29 0.49
Total variation 18.04 31

Table 37
Post hock multiple comparison of the average scores of ““Attitudes towards the native
speakers of English”” across the Ideal L2 Self groups

Rank Ideal L2 Self group N M SD
. Ideal self to participate in cultural exchange activities 6| 450| 053
Ideal self to use English efficiently at work 16| 4.35| 0.63
3 Ideal self to communicate in English 10| 3.66| 0.88
Total 32| 416 0.76

As shown in Table 31 through 37, “Interest in English-speaking countries and
cultures”, “Interest in English learning”, “Milieu” and “Attitudes towards the native speakers
of English” are the strong motivational factors contributing to the participants’ developed
Ideal L2 Self. Moreover, the factors except “Milieu” are especially associated with the “ideal
self to use English efficiently at work™ and the “ideal self to participate in cultural exchange
activities”. Let us consider below why the three motivational factors have stronger association
with the “ideal self to use English efficiently at work” and the “ideal self to participate in
cultural exchange activities” than the “ideal self to communicate in English”.

As for “Interest in English-speaking countries and cultures” and “Attitudes towards
the native speakers of English”, one of the possible reasons is that the situation to use English
and the kind of English to use can be identified more closely in the visions of the participants
with the “ideal self to use English efficiently at work” and the “ideal self to participate in

cultural exchange activities”. Regarding “Interest in English learning”, the participants with
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the “ideal L2 self to communicate in English” did not show as much interest as those with the
“ideal self to use English efficiently at work” and the “ideal self to participate in cultural
exchange activities”, because they may be more interested in using English, but not in
learning English in class. English learning includes various types of learning activities, such
as practice of the four skills, study of vocabulary and grammar, pronunciation, and so on. All
of them are important to improve English ability. However, influenced by the traditional style
of English classes that the participants have actually taken, they may have connected English
learning only with the study of language forms.

Before concluding our consideration, it may be needed to mention one thing. The
participants with the “ideal self to communicate in English” were evaluated lower in their
development of ideal L2 selves than those with the “ideal self to use English efficiently at
work” and the “ideal self to participate in cultural exchange activities”, as indicated in Table
29. This may be another reason for the lower average scores that the participants with the
“ideal self to communicate in English” showed for the above-mentioned three motivational
factors.

Taking everything discussed above into consideration, as the answer for RQ No.3, |
suggest that “Interest in English learning”, “Interest in English-speaking countries and
cultures”, “Attitudes towards the native speakers of English” and “Milieu” are the
motivational factors which contribute to the developed Ideal L2 Self. In other words, if an
English learner is motivated by the above-mentioned factors, the English learner is likely to
have a developed ideal L2 self. Moreover, if he/she is strongly interested in English learning,
English-speaking countries and cultures, in addition to having positive attitudes towards
communicating in English, it is possible that the ideal self to use English efficiently at work or
the ideal self to participate in cultural exchange activities will be formed and developed as

his/her ideal L2 self.
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V. Conclusion

This research aims to identify characteristics and development of Japanese English
learners’ ideal L2 self by investigating its relationship with the motivational factors which are
thought to contribute to the development of their ideal L2 self. Three research questions are

set up in this research to achieve the purpose:

1) What motivational factors highly influence Japanese English learners at
different developmental stages?

2) What motivational factors highly influence Japanese English learners

through the developmental sequence?

3) What motivational factors contribute to the development of Japanese
English learners’ Ideal L2 Self?

Regarding RQ No.1, the first-year junior high school students tend to show high
interest in English learning and see English as an instrument. On the other hand, it is difficult
for most of them to imagine what the international society is like and to be positive about
communicating in English. The third-year junior and senior high school students tend to be
aware that people around them think English learning important, and see English as an
instrument like the first-year junior high school students. Moreover, many of them are not
confident in their English ability and feel anxious when they study English, in addition to
their lack of WTC in English. Non-English major university students show the same tendency
as the third-year junior and senior high school students except for the way of seeing English
as an instrument. They see English less as an instrument. English major university students
tend to be interested in English learning, English-speaking countries and cultures. However
many of them hesitate to communicate in English.

As for RQ No.2, seven motivational factors highly influence the Japanese learners of
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English all through the developmental sequence. “Interest in English learning”, “Interest in
English-speaking countries and cultures”, “Instrumentality”, “Milieu”, “WTC in English”,
“Self-confidence in English” and “English learning anxiety” are included in the seven
motivational factors. In addition, the change in the influence of the motivational factors can
be divided into two patterns. The viewpoint in dividing the way of the change into two
patterns is whether an increase can be seen in the categories after the third-year of senior high
school. “Interest in English learning”, “Interest in English-speaking countries and cultures”,
“Milieu”, “WTC in English” and “Self-confidence in English” are included in the first pattern,
and “Instrumentality” and “English learning anxiety” are included in the other pattern. The
pressure from entrance examinations for upper schools and getting jobs, the length of English
learning, the style of English classes and the difficulty of English classes are some of the
causes related to both patterns of the change.

Regarding RQ No.3, it is suggested that “Interest in English learning”, “Interest in
English-speaking countries and cultures”, “Attitudes towards the native speakers of English”
and “Milieu” are the motivational factors which contribute to the developed ideal L2 self. If
an English learner is motivated by the above-mentioned factors, the English learner is likely
to have a developed ideal L2 self. Moreover, it is possible that the ideal self to use English
efficiently at work or the ideal self to participate in cultural exchange activities will be formed
and developed as his/her ideal L2 self if he/she is strongly interested in English learning,
English-speaking countries and cultures, in addition to having positive attitudes towards
communicating in English.

This research succeeded in providing basic data to develop the conceptual foundation
for the ideal L2 self of Japanese learners of English in the context of learning English as a
foreign language in the following three viewpoints. First, this research is based on the

participants among wide developmental stages from junior high school students to university
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students while the previous research carried out in Japan hardly focused on junior high school
students. Second, possible examples regarding the type of ideal L2 self which Japanese
learners of English would construct in their mind has been revealed in this research. This is
valuable because there were only few examples of the Ideal L2 Self revealed. Third, this
research succeeded in making progress in making clear the motivational factors contributing
to the development of ideal L2 self.

However there were some points which need to be reconsidered in this research. For
example, the reliability and the validity of the motivational factors used in the questionnaire
survey should have been more carefully examined in advance. Although a pilot research was
conducted before the present survey, only the wording of the questionnaire items was focused
on in it. Therefore, more improvement is needed for refining questionnaire items and
categories of the motivational factors. In addition, it is difficult to describe the context-based
development of Japanese English learners’ ideal L2 self and identify the motivational factors
contributing to the development because they cannot be able to be achieved by analyses with
the questionnaire surveys.

For future research, the improvement of reliability and validity of the motivational
factors will be necessary. Also, the detailed qualitative analyses such as interviews and
narrative research will be expected to provide more insight into the development of the Ideal
L2 Self of Japanese learners of English in the context of learning English as a foreign

language.
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