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Aligned with Aligned with Integrated into
Institutional Institutional Institutional
Mission/Vision Value Strategies/Activities

Effective Leadership Development

focus on the INTERACTION between an individual

leader and the social and organizational
environment in which he/she is leading.

1. Effective Leadership Development
(Deborah DeZure & Allyn Shaw, Michigan State University)

Discuss with

colleagues / \

_—

Teach about
CATs

~~

Feedback

| =10

The classroom

Respond | Assessment Process

S~

Reflect and
write repots

™[]

Assess

Practice in
classroom

3.  The Feedback loop is the heart of the Classroom Assessment
Techniques (CATSs) (Fay Rouseff-Baker & Kim Millis, Parkland Collage)

2.  Scenes of POD Network/NCSPOD Conference

Learning howo learn: Fundariient knowledge:
Becoming'a better student; Understanding/retembering
Inq ‘pirjg about subject; self- information and ideas

Application:
~Skills, thinking (critical, creative &
_practical), managing projects !

recting learners
Caring: T,

Developing new feeling,
interest and values

Human dimensions: Integration:
ning about oneself and Connecting ideas, people.ahd
others realms of life.~

B4.  Taxonomy of Significant Learning
(Fay Rouseff-Baker & Kim Millis, Parkland Collage)

7. How can the resulting

knowledge about -
learning be shared? 1. What is a bottleneck to

Quadrant A, Left Central:
Formal lecture, Analytical
problem solving, Data
based content

Quadrant C, Right Central:

Visual displays, Exploration

and discovery, Options and
choices

Quadrant B, Left Limbic:

Quadrant D, Right Limbic:

Structured and organized,
Guided practice, Step-by-
step activity

Interactive discussions,
Create caring
environment

5.  Whole Brain Learning
(Fay Rouseff-Baker & Kim Millis, Parkland Collage)

T / learning in this class?
¥

6. How well are 2. How does an expert

studen?s do these things?
mastering these
learning tasks? ‘
[} 3. How can these tasks
5. What will motivate be explicitly

the students?

modeled?
\ /
4. How will students

practice these skills and
get feedback?

6. Decoding the Disciplines:
Seven Steps to Overcome Obstacles to Learning
(Joan Middendorf & George Rehrey, Indiana University)
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# 1. Pre-Conference Workshops of POD Network/NCSPOD Conference
(http://www.podnetwork.org/conferences/2008/index.htm)

Full-Day Workshops
W1 POD Workshop for New Faculty Developers
W2 NCSPOD New Practitioners’ Workshop
W3 Preparation and Content Knowledge for Graduate Student and
Postdoc Developers
W4 Evaluating the Impact of Professional Development Efforts
W5 A Great Professional Developer Seminar: Weaving and Sharing
Our Best Practices
Morning Half-Day Workshops
W6 Hidden Matters: Crossing Cultures on Campus
W7 Developing and Administering Better Surveys: What Educational
Developers Should Know
W8 A Facilitator's Guide to Helping Others Build Brief Hybrid
Workshops
W9 Writing and Revising Your Philosophy of Faculty Development
W10 Helping Students Learn in a Learner-Centered Classroom
W11 The Faculty Career for Women: Success and Sacrifice
W12 How's it Going? Reflecting on our Work
W13 Everybody's Business: Disability as Diversity in Postsecondary
Education Settings
Afternoon Half-Day Sessions
W14 Strategies for Weaving Together Full-time and Part-time Faculty
W15 Faculty Development and Institutional Empowerment: Special
Session for Administrators
W16 Building on Strengths and Successes Using Appreciative Inquiry
W17 Designing Courses to Promote Deep, Intentional Learning
W18 Preventing Death By Lecture: Turning Passive Listeners into
Active Learners
W19 Classroom Assessment and Feedback for Learning: Effective,
Reflective, Research-based Practice
W20 360 Degree Gravitational Leadership
W21 "Best Practices" in Faculty Evaluation: A Consumer's Guide
W22 WORKSHOP CANCELLED
W23 Starting Out in Leadership Development
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7% 2. Helping Students Learn in a Learner-Centered Classroom (Terry Doyle,
Ferris State University)

Teacher’s Definition of Learning (Bjork RA, 1994)

1. Learning is the ABILITY to use information after significant periods
of disuse.

2. It is the ABILITY to use the information to solve problems that arise
in a context different (if only slightly) from the context in which the
information was originally taught.

Why do Students Need Help Adjusting to Learner Centered Teaching?
Eight reasons students resist learner centered teaching (LCT)

1. Old habits die hard

2. High schools remain teacher-centered institutions

3. Learning is not a top reason students give for attending
university/collage
Students don’t like taking learning risks
LCT doesn’t resemble what students think of as school
Students don’t want to give more effort and LCT requires it

No o

Students’ mindsets about learning make adapting to LCT more
difficult

8. Many students follow the path of least resistance in their learning
Three Key Rationales for Explaining the Change to LCT

1. The best answer to WHY we have changed to a learner-centered

practice is this is where the research has led us
2. Readiness for Career
Learning skill, Behaviors, and Critical thinking strategies
3. Preparation for Life Long Learning (LLL)

# 3. Starting out in Leadership Development (Deborah DeZure & Allyn
Shaw, Michigan State University)

Assumptions

1. People at all levels of an organization can be leaders

2. There are many ways to be an effective leader. Organizations benefit
from having leaders with different approaches to leadership, e.g.,
servant leader, leading quietly, charismatic leader.

3. In academia, many academic leaders have ambivalence about being
administrative leaders and how to balance their faculty role with
administrative leadership

4. All people deserve support in their leadership roles
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72 4. Leaders and Managers Contra (Deborah DeZure & Allyn Shaw,
Michigan State University)

Leaders innovate

Managers administer

Leaders develop

Managers maintain

Leaders focus on people

structures

Managers focus on systems and

Leaders inspire trust

Managers rely on control

Leaders have the long range

perspective

Managers have a short range view

Leaders ask what and why

Managers ask how and when

Leaders keep their eyes on the horizon

bottom line

Managers keep their eye on the

Leaders challenge the status quo

Managers accept the status quo

# 5. ALearning Center for a Learning Collage (Fay Rouseff-Baker & Kim
Millis, Parkland Collage)

Two-hour one-time workshops that focus on practical classroom and

workplace applications

- Effective classroom management

+ Internationalizing the curriculum

- Meet our students

- Significant learning (Taxonomy of significant learning)
+ The syllabus
+ Conflict management: Dealing with difficult people

+ E-learning

# 6. Possible course of study for a progressive program (Joan Middendorf &

George Rehrey, Indiana University)

Level of 100 Level 200 Level 300 Level 400 Level
Thinking Comprehend & | Interpret & Apply | Explain & Create
Recognize Evaluate
Argumentation | Students will Students should Students Students
be expected to be able to produce | should be able | should develop
recognize broad | arguments based to produce arguments
arguments on primary and explanations based on
based on course | secondary based of original
materials documents evidence to research
address
problems
Dealing with How to Attribute/interpret | Students will Develop
evidence: analyze/learn to | evidences within be expected to | relations
Primary sources | question a the context compare and among
primary source contrast multiple

will be
explicitly
emphasized in

these course

diverse and
potentially

conflicting

primary

sources

sources and
synthesize the
major
connecting
issues among

them

67
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x7.

Academic Portfolios: A New, Innovative Faculty Evaluation and
Development Technique (Peter Seldin, Pace University)

Three professional accomplishments

I.

Teaching

II. Research/Scholarship
III. Service
The Academic Portfolio

1.

S

Purpose (1/2 page)

Teaching (5 - 6 pages)
Research/Scholarship (5 - 6 pages)
Services (2 - 3 pages)

Integration of Professional Work/Goals
Appendix (6 - 10 appendices)

% 8 . A Tapestry of Change: Learning from Academic Portfolio Collaborations

(Janelle Voegele & Leslie McBridge, Portland State University)

Examples of Academic Innovations Mini-Grant (AIM) groups

1.

o Ok W

7.

Scholarship of teaching

Scholarship of engagement

Incorporating community-based learning into existing course
Innovations in program assessment

Transitioning from classroom to on-line course format
Multi-cultural course curriculum

Sustainability education

Results of AIM (1-3, expected; 4-7, unexpected)

1.

2
3.
4

Development of academic portfolios

Increased clarity of and insight into professional activity
Increased transparency of Promotion & Tenure process
Department chair — Assistant professor team use scholarship of
Teaching criteria to expand their program colleagues’ understanding
of teaching evaluation

Library faculty facilitates department retreat on representation of
diverse forms of scholarship

Senior faculty member gains insight into record of teaching
innovations; mentors new faculty

Assistant professor works with department chair to clarify
guidelines around Scholarship of Engagement
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# 9. Lecture Busters: Practical Suggestions for Modeling Interactive
Instruction (Hugh Crumley, Duke University)

Stuart and Rutherford (1978) Lancet 2: 514-516
Medical student concentration rise sharply in the first 10 to 15 minutes of
a lecture, but then fall of sharply for the rest of the hour.
Classroom assessment techniques (CATSs)
CATs are short in-class activity that not only than can provide students
with an activity to reinforce (and break up) a lecture, but also provide you
with a snapshot of student progress.
(1) Think - Pair - Share
Open-ended question — individual students spent 1-2 minute to
writing a response — students turn to a partner to discuss their
response — the instructor reconvenes the class and call on
individual students to share the pair’s responses.
(2) One minute papers
What are the two most important points from today’s session?
What was the muddiest point from today’s session?
What would make the material clearer for you?
(3) Other questions & activities
Student generated test questions
+ Sketch
Instructor mistake
+ Pro-con (contra) grid: Ask students to make a quick list of pros

and cons on a particular topic.

# 1 0. Death by PowerPoint (Hugh Crumley, Duke University)

PowerPoint can be useful tool to support presentations when used
appropriately. There are, however, dangers when it is used carelessly: It
can be very dense and boring, and it can control and encourage passiveness
in both the audience and presenter.
(1) PowerPoint is not a teleprompter
Don’t use dense text in your slide.
Slideuments (PowerPoint slideshow) provide very weak visual support
for a presentation, and they serve poorly as a way to read text.
There are three places text and visual info can go in your presentation: on
screen, in your notes, and in a handout. The slides the audience sees
should be very text-light.
(2) PowerPoint should be not be in control
Moving towards a less linear, less rigid structure will help make a
presentation feel more conversational; a narrative story is interesting,
bulleted list read aloud is not.
+ The B key: this key will black the screen out, allowing you and your
audience to temporarily leave PowerPoint and interact in other ways.
+ Control K: cont+ K, you can add a hyperlink to another file in the
presentation. You do not have to be linear — use hyperlinks to keep
multiple paths available.
Keep the lights on and actively involve your audience
(3) Relevant images & multimedia are good
A wealth of images with Creative Commons licenses (http:/flickr.com)
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# 1 1. Aims of POD Network/NCSPOD Conference

1. Faculty Development, Professional Development

2. Teaching Portfolio, Academic Portfolio

3. Course Development and Modification, Learner-Centered Classroom
Practical Suggestions for Modeling Interactive Instruction

# 1 2. Scholarly Teaching similar to Research

Clear Goals (purpose, relevant, appropriate)

Adequate Preparation (existing scholarship, skills)
Appropriate Methods (for purpose, discipline)
Significant Results (potential impact)

Effective Presentation (audience, style, open to review)

SN e

Reflective Critique (self and peer)

# 1 3. Teaching Portfolios similar to Scientific Papers

Form/Components of Teaching Portfolios
Summary of Teaching Responsibilities
Teaching Philosophy, Practices
Teaching Materials and Products
Course Development and Modification

ork e

Improving Your Teaching, Future Goal
6. Appendices
Manuscript Form/Components of Scientific Papers
Abstract
Introduction
Materials and Methods
Results
Discussion, Future Plan

o oLk W
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