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1. FD: Faculty Development (KZ:HkE D& EFI%)
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&3 Pre-conference workshops ORA

W-1 Getting Started: Workshop for New Faculty Developers

W-2 New and Experienced Graduate and Professional Student Developers: Generative Regeneration
W-3 Organizational Development for Institutional Change: Our Role

W-4  Successful Webinars Bring Regeneration During California’s Budget Crisis

W-5 Welcoming Success in Academe: Regeneration through Writing, Organization and Reflection
W-6 Starting Out in Leadership Development

W-7 Developing and Administering Better Surveys: What Educational Developers Should Know
W-8 Planning for Conceptual Understanding: A New Approach to Course Design

W-9  Sustaining Vitality in All Stages of Faculty Life

W-10 Knowledge Surveys and Structured Focus Groups: Leading Change

W-11 Revealing Disciplinary Thinking: Faculty Interviews as a Gateway to SoTL

W-12 Peak Performance Practices of Highly Effective and Happy Faculty

W-13 Delivering Quality Faculty Development in Tough Economic Times

W-14 How’s It Going? Reflecting on Our Work

K1 Pre-conference workshops O#F

[Pre-conference workshops]
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1) Consulting with Faculty on Teaching (Karron G Lewis, Division of Instructional Innovation and
Assessment, Individual Consultation and Research, The University of Texas at Austin)
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e Is the course a prerequisite for others? Which ones?
e Student learning objectives for the course (what will they be able to do):
e Teaching methods used in course:
e How do students show they've learned?
e How did you decide to become a teacher?
e What do you enjoy most about teaching?
e What are the less attractive aspects of your teaching career?
e How effective do you think you are as a teacher?
e How did you learn to teach as well as you do?
e How do you get to know your students?
e Would you like to tell me anything else about yourself as a teacher?
e What prompted you to contact me?
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Importance and Suitability of Content
Students seemed to have the necessary background to understand the lecture material.
The examples used drew upon student experiences.
When appropriate, a distinction was made between factual material and opinions.
When applicable, appropriate authorities were cited to support statements.
When appropriate, divergent viewpoints were presented.
. An appropriate amount of material was included in the lecture.
Organization and Clarity
7. Stated the purpose of the class session.
8. Presented a brief overview of the content.
9. Made explicit the relationship between today’s and other aspects of the course.
10. Defined new terms, concepts and principles.
11. Arranged and discussed the content on a systematic and organized fashion.
12. Asked questions periodically to determine whether too much or too little information was being presented.
13. Presented clear and simple examples to clarify very abstract and difficult ideas.
14. Used alternate explanations when necessary.
15. Explicitly stated the relationships among various ideas.
16. Periodically summarized the most important ideas.
17. Slowed the word flow when ideas were complex and difficult.
18. Did not often digress from the main topic.
19. Summarized the main ideas.
20. Related the day’s material to upcoming sessions.
Activities
21. Used a variety of activities in the class.
22. Activities used were appropriate for the class.
23. Instructions for activities were clear.
24. Sufficient time was given to complete the activities.
25. The students were actively involved.
23. Debriefing of the activity was student-centered.
Use of Media
27. Writing on board/overhead/slides was legible.
28. Information presented on board/overhead/slides was organized and easy to follow.
29. The AV-materials used added to the students’ comprehension of the concept(s) being taught.
30. The AV-materials were handled competently (e.g., the instructor did not walk in front of the image for over-
head or slide projector; the instructor spoke to the class, not the screen or board; etc.).
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Use of Questions

31. Asked questions to see what the students knew about the lecture topic.

32. Addressed questions to individual students as well as the group at large.

33. Used questions to gain students’ attention.

34. Paused after all questions to allow students time to think of an answer.

35. Encouraged students to answer difficult questions by providing cues or rephrasing.

36. When necessary, asked students to clarify their questions.

37. Asked probing questions if a students’ answer was incomplete or superficial.

38. Repeated answers when necessary so the entire class could hear.

39. Received student questions politely and enthusiastically.

40. Requested that very difficult, time-consuming questions of limited interest be discussed before or after
class or during office hours.

Interaction

41. Established and maintained eye contact with the class.

42. Listened carefully to student comments and questions.

43. Facial and body movements did not contradict speech or expressed intentions (e.g., waited for responses af-
ter asking for questions).

44. Noted and responded to signs of puzzlement, boredom, curiosity, etc.

45. Encouraged student questions.

Individual Style

46. Voice could be easily heard.

47. Voice was raised or lowered for variety and emphasis.

48. Speech was neither too formal nor too casual.

49. Speech fillers (e.g.,“ok now”,“ahmm”, etc.) were not distracting.

50. Rate of speech was neither too fast nor too slow.

51. Wasn’t too stiff and formal in appearance.

52. Wasn’t too casual in appearance.

53. Varied the pace of the lecture to keep students alert.

52. Spoke at a rate which allowed students time to take notes.
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2) Learning Communities: Building Community, Campus Networks, and Advancing Scholarly
Teaching and Learning (Milton D. Cox, Center for the Enhancement of Learning, Teaching, and
University Assessment, Miami University)
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3) Reading Your Way to Faculty Development Expertise: An Open-Book Comprehensive Formative
Self-Assessment (James Eison, Department of Adult, Career & Higher Education, University of
South Florida)
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1991 -Active Learning,
-Cooperative Learning
1992 -Learning Styles
1993 -Classroom Assessment Techniques
1995 -Critically Reflecting on Your Own Teaching
-Evaluating Your Own Teaching
-Emotional Intelligence
1996 -Teaching Students How to Engage Ideas
1997 -Teaching Portfolio
-Deep Learning
1998 -Effective Grading rubrics
-In-Depth Understanding of Oneself as a Person/Teacher
-Service Learning
-Structured Assignments for Small Groups
1999 -Peer Review of Teaching
-Learning Communities
2001 -Problem-Based Learning
2002 -How the Brain Works
-Learner-Centered Teaching
2003 -A Taxonomy of Significant Learning
-Integrated Course Design
2004 -Theories of Learning and Motivation
-Team-Based Learning
-Learning Portfolios
-Formative Feedback

(Prepared by L. Dee Fink, source: http:/www.ou.edu/idp/tips/majornewideas.htm)
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Organizational and Institutional Development

e New Teaching and Learning Centers

e Maintaining and Growing Established Cen-
ters

e Sustainability

e Development Programs and Budgeting

e Diversity and Retention

Research and Innovation

e Scholarship of Teaching and Learning
e Technology

e Assessment

e Organizational

Professional Development

e Improving Teaching

e Supporting Faculty Development and Profes-
sional Growth

e Graduate Student Professional Development

e Adjunct/Part-Time Faculty Development

e Faculty Developers
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Potential target audience(s) include the following:

e Seasoned faculty developers

e New/recent faculty developers (5 years of less)

e Large colleges and universities

e Community colleges

e Small colleges

e Historically Black Colleges and Universities

e Faculty (conference attendees who are faculty
and also part-time developers)

e International POD participants

e Technology/technology specialists

¢ Administrators

e Other (please identify):
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1) “Regenerating” the SGID: New Ideas for Collecting Early Student Feedback (Paul Ching, Univer-
sity of Minnesota and Mary Wright, University of Michigan)
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2) Contextual, Sustained Faculty Development: Engineering Faculty Learning Communities (Chih-

Feng Chien, Debra Fowler and Jean Layne, Texas A&M University)
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3) Helping Students Learn in a Learner Centered Environment (Terry Doyle, Ferris State
University)
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Eight reasons students resist learner-centered teaching (LCT)
1. Old habits die hard
. High school remain teacher-centered institutions
. Learning is not a top reason
. Students don’t like taking learning risks
. LCT doesn’t resemble what students think of as school
. Students don’t want to give more effort and LCT requires it
. Students’ mindsets about learning make adapting to LCT more difficult
. Many students follow the path of least resistance in their learning
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Eight skill areas students will need help with to succeed in a LCT classroom
Helping students:
1. Learn how to learn on their own
. Learn to work with others
. Take charge of their learning
. Teach each other
. With presentations and performance assessments
. Become life long learners (LLL)
. Recognize what they know, don’t know and misunderstand
. Evaluate themselves, others and teachers

3O U i~ W N

Rationales for explaining the change to LCT
1. Students need to know “why?”
2. Readiness for careers
3. Preparation for life long learning
Our responsibility as college educators is to prepare our students to be LLL

(Source: www.learnercenteredteaching.com)
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4) Social Psychological Factors in Moving from Teaching to Learning Centered (Todd Zakrajsek,
University of North Carolina-Chapel Hill)
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